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ABSTRACT: Objective: This study aimed to investigate the opinions of spe-
cial education teachers on inclusion. Teachers who were employed at special ed-
ucation schools in Ankara and who agreed to participate voluntarily were included
in the study. Material and Methods: The study adopted the interview technique,
a qualitative research method. The semi-structured “Interview Form for Deter-
mining Opinions on Inclusive Practices” developed by the researchers with peer
debriefing was used to gather information on the special education teachers. Re-
sults: The study results revealed that the special education teachers mainly pro-
vided individual instruction to children by utilizing materials, that they organized
parent-teacher meetings for the families and participated in school meetings on in-
clusive practices with classroom teachers, that they were unable to intervene in
some situations and experienced problems due to the negative perception of
school staff, administrators and parents toward inclusion. In addition to decreas-
ing the number of included students in classes, providing in-service training to
classroom teachers, increasing the number of class hours, organizing parent-
teacher meetings and educational support for students, the special teachers also
said they would maintain the existing inclusive activities without modification
and discontinue inclusive education if they were authorized. Furthermore, the
special education teachers emphasized that the children with special needs were
subjected to exclusion from diagnosis to inclusive education, that these children
compared themselves with normally developing children, experienced anxiety
and were traumatized throughout the process, and that parents greatly struggled
with acceptance. Conclusion: The results of the study aimed to investigate the
opinions of teachers working at special schools on inclusive practices showed
that the participants mainly provided individual instruction to children by utiliz-
ing materials and organized parent-teacher meetings for the families.
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OZET: Amag: Arastirmada 6zel egitim kurumlarinda gérev yapan egitimcile-
rin kaynagtirma uygulamalarina iliskin diisiincelerinin incelenmesi amaglanmig-
tir. Gereg ve Yontemler: Arastirmaya Ankara ilinde 6zel egitim kurumlarinda
gorev yapan ve arastirmaya goniillii katilan egitimciler dahil edilmistir. Nitel aras-
tirma yontemlerinden goriisme teknigi kullanilmistir. Egitimcilere iligkin bilgi
elde etmek amaciyla arastirmacilar tarafindan uzman goriisii alinarak gelistirilen
yart yapilandirilmis “Kaynagtirma Uygulamalar ile ilgili Disiinceleri Belirle-
meye Yonelik Goriisme Formu” kullanilmistir. Bulgular: Calisma sonucunda
egitimcilerin; ¢ocuklarin geligimlerini desteklemek igin ¢ocuklara yonelik daha
¢ok materyallerden destek alarak bireysel egitim verdikleri, ailelere yonelik ola-
rak veli goriismesi yaptiklari, kaynastirma uygulamalar ile ilgili okuldaki top-
lantilara katilarak sinif 6gretmenleri ile goriisme yaptiklari, bazit durumlarda ise
miidahale edemedikleri, okuldaki ¢alisan, yoneticiler ve velilerin kaynastirmaya
iligkin olumsuz bakis acis1 nedeniyle sorun yasadiklar: saptanmustir. Egitimciler
kaynastirma uygulamalar ile ilgili kendilerine bir yetki verildiginde siniflarda
kaynastirma 6grencilerinin sayisini azaltmak, sinif 6gretmenlerine hizmet i¢i egi-
tim vermek, ders saatini arttirmak, veli goriismesi yapmak, toplantilar diizenle-
mek, ¢ocuklara destek egitim vermek gibi 6nerilerin yaninda kaynastirma ile ilgili
caligmalart degistirmeden ayni sekilde uygulamaya devam etmek ve kaynastir-
may1 kaldirmak gibi ¢6ziim 6nerileri de getirmistir. Egitimciler; 6zel gereksinimli
olan ¢ocuklarin tanidan kaynastirmaya kadar olan siiregte dislandigini, kendini
normal gelisim gosteren gocuklarla kiyasladigini, kaygi yasadiklarini, siire¢ bo-
yunca yiprandiklarini ya da farkinda olmadiklarmi belirtmis, ailelerin ise kabul-
lenme siirecinde bityiik sorun yasadigini ifade etmistir. Sonug: Ozel egitim
kurumlarimda gorev yapan egitimcilerin kaynastirma uygulamalarina iliskin dii-
stincelerinin incelenmesi amaciyla yapilan aragtirmanin sonucunda arastirmaya
dahil edilen egitimcilerin ¢ocuklarin gelisimlerini desteklemek igin ¢ocuklara y6-
nelik daha ¢ok materyallerden destek alarak bireysel egitim verdikleri, ailelere
yonelik olarak ise veli goriismesi yapmakta olduklari saptanmustir.

Anahtar Kelimeler: Ozel egitim; kaynastirma; 6zel egitim kurumu

The prerequisite to the provision of individual-
ized education to children is attention to individual
differences during the education process.! Children

with special educational needs have significantly dif-
ferent individual characteristics and educational com-
petencies from their peers. Therefore, in order to
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facilitate social integration and development into in-
dependent individuals, they should be included with
normally developing peers in the least restrictive en-
vironment and with suitable educational programs
and adjustments.'? A series of integrated activities
are needed in order to provide children with special
needs to integrate into social life. Inclusion/integra-
tion of children with special needs allows the real-
ization of these goals, promotes social development
for a positive self-concept and personality, helps
them to become independent and effective members
of society, and positively contributes to the adapta-
tion of mothers with children with special needs as
well as, to their emotions, thoughts, perceptions, ex-
pectations and hopes of the future.”* Today, the term
inclusion is commonly used in place of integration
but it should be noted that integration has some fea-
tures that are different from inclusion. Whereas in-
the part-time or full-time
education of individuals with special needs along

clusion involves
with normal peers assisted by support services; in-
tegration is full time education carried out in main-
stream classrooms in which support services are
provided within the classrooms.’ It is known that in
parallel with those aims some problems are experi-
enced, teachers have difficulty in classroom man-
agement and controlling those students, there are
problems in educational assessment, identification
and placing, individuals are not informed suffi-
ciently during the process, parents do not accept
their children’s special cases, children, who de-
velop normally, exhibit negative attitude and be-
haviors against the students with special needs.>!
It is also stressed that, children with special needs,
who receive inclusive education, have problems
with their teachers and friends at most, and teach-
ers do not have sufficient information about chil-

dren with special needs and inclusion.''!3

Successful and effective inclusion can only be
achieved through adopting the correct approach to
inclusion at special schools, developing effective
inclusive programs and active participation of all
educators involved with the special needs child’s
education and inclusion.'* This encompasses the
teachers working at the special schools which the
special needs individual attends. The education pro-
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gram should be developed and implemented based
on the type and degree of the needs under the re-
sponsibility of both normal and special education
staff. Although a review of past research on inclu-
sion yielded numerous studies aimed at examining
opinion on inclusion/integration among students at
various levels of education, classroom teachers,
preschool teachers, science teachers, music teach-
ers, administrators and parents, there were no in-
depth studies on the opinions of teachers working at
special schools, and master’s theses and doctoral
dissertations mostly adopted the quantitative ap-
proach.>”1524 In this regard, it is critical to deter-
mine the opinions of special education teachers on
inclusion/integration. Thus, this study aimed to in-
vestigate the opinions of teachers employed at spe-
cial schools concerning inclusion/integration.

I MATERIAL AND METHODS

The study adopted the interview technique, a quali-
tative research method, and criterion sampling, a pur-
posive sampling method, in the investigation of the
opinions of teachers employed at special schools on
inclusion/integration. Criterion sampling basically in-
volves selecting cases that meet a set of predeter-
mined criteria.”
employed at special schools in Ankara, had a four-
year undergraduate degree and at least five years of

Thirteen teachers who were

experience, and agreed to participate voluntarily were
included in the study. Of the participants, 12 were fe-
male and one participant was male.

A review of literature was conducted, and a draft
interview form was developed by the researchers to
gather information about the teachers. After peer de-
briefing, the “Interview Form for Determining Opin-
ions on Inclusive Practices” was finalized. The
interview form comprised questions on what the
teachers did to promote the development of the child,
facilitate the inclusion of the child and to provide sup-
port to the parents, the implementation of inclusion,
the problems the teachers experienced during inclu-
sion, and the difficulties the child and the parents ex-
perienced from diagnosis until inclusion. The study
data were evaluated with descriptive analysis. The
study was conducted in accordance with the Helsinki
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Declaration Principles. Verbal informed consent was
obtained from the participants included in the study.

I RESULTS

The results of the study on the opinions of special ed-
ucation teachers on inclusive practices are presented
below:

The teachers were inquired as to what they did
for the children and the parents to support the devel-
opment of the children with special needs. Six of the
teachers reported utilizing educational materials to
promote development. On the subject, T1 said “I
teach using the materials suitable for the child’s
needs.” Some of the teachers stated that they pro-
vided individual and group instruction. Teachers also
reported organizing drama and cinema activities and
playing games with the children.!?

All the teachers declared conducting meetings
with the parents to support the children’s develop-
ment. TS reported meeting with the parents and en-
suring they observed individual instruction (the
child’s lesson) to support the child at home.13 She
said “I meet with the parents. I invite the mother to
the classroom 10 minutes before class and show her
how I teach. I ask her to support the child’s develop-
ment the same way at home.”

When queried as to what they did regarding in-
clusive practices, the majority of the teachers reported
attending school meetings with classroom teachers.’
T13 summarized her activities as “Schools are the
primary location of inclusion, but we meet with the
teachers of our included students to help achieve a
more successful inclusion. I regularly attend school
meetings about included students. We share our opin-
ions about the decisions that concern the child,” and
T2 said “I attend school meetings. We have to sign
for attendance.”In addition, T6 declared conducting
group activities at the special school and T4 charac-
terized inclusion as adaptation to the class, explaining
“We work on an individual basis. Inclusion means
adapting to the class. Children initially come to us
and learn taking directives. Then they attend school
for inclusion. We do not implement inclusion here,
but we prepare children for inclusion.” Some of the
teachers participating in the study expressed their in-
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ability to intervene.” On the subject, T10 said “We
can’t intervene. If the child has serious challenges,
we advise the parents to enroll the child in a special
education class.”

When requested to relate the problems they ex-
perienced regarding inclusion, the teachers reported
that staff and administrators and parents had a nega-
tive perspective toward inclusion.* T13 complained
about the negative attitude of staff and administra-
tors, saying “We are upset by the negative perspec-
tive of public school teachers and administrators
particularly toward inclusion.” Concerning the nega-
tive perspective of parents, T9 expressed her opinion
as “The parents don’t want inclusion,” and T3 said
“Other parents complain. If one child has a chronic
cough, other parents believe the child has a conta-
gious disease and complain. The unconscious attitude
of other parents leads to problems.” In addition, some
of the teachers emphasized the unwillingness of
classroom teachers to have included students in the
classrooms by saying (T2) “Classroom teachers don’t
want included students.They see them as a source of
disorder and paperwork.” One teacher stated that ed-
ucation was not given due importance at the school
and one teacher reported not experiencing any prob-
lems.

When the teachers were inquired about what ad-
justments they would make if they were given au-
thority, four teachers expressed their desire to reduce
the number of included students in their classrooms
and two teachers wanted to provide in-service train-
ing to classroom teachers. On decreasing the number
of included students, T4 said “If there are few stu-
dents, for example twenty, in the classroom, one spe-
cial needs student may be included.” Other teachers
reported intentions to meet with the parents, provide
educational support and organize meetings.1 In ad-
dition, T3 replied “Although we have complaints, I
would continue the current practice,” stating that she
would resume the current inclusive practice without
modification. On the other hand, one teacher ex-
pressed her desire to terminate inclusive education.
T2 emphasized her opposition to inclusion and sum-
marized her opinion as “Look, I am a mother of a
child with special needs, but [ am against inclusion.
We intend to include but can’t save the child. They
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should be in the company of children like them. Chil-
dren with specific learning disorder or physical dis-
abilities can be included, but they should separate
children with moderate disabilities. The child is trau-
matized.” Furthermore, T5 replied “I would increase
the weekly two-hour education time at special
schools,” and two of the teachers did not share their
opinions.

Six of the teachers stressed the exclusion of spe-
cial needs students when queried as to the difficulties
special needs children and their parents experienced
from diagnosis to inclusion. On the subject, T11 said
“The children become unwelcome students at the
school,” and T13 said “The child is labeled due to the
diagnosis and is sometime ostracized by normally de-
veloping peers.” There were also teachers who stated
that with special needs students were compared with
normally developing students, experienced anxiety
and were traumatized by inclusion, while some teach-
ers emphasized the unawareness of the special needs
child about the process.1 T5 expressed her opinion as
“Most of the special needs children are unaware. They
see the special schools as private tutoring.”

The great majority of the teachers stressed the
serious problems parents experienced during the ac-
ceptance process.9 T12 conveyed her opinion as “It is
hard to accept. In fact, they don’t accept. They take it
very hard. Parents of children with mild disabilities
never acknowledge,” while T5 said “Rejection and
denial. They have this hope that everything will
quickly improve,” and T4 said “At first, they don’t
understand what’s happening. They think everything
will be fine once the child begins speaking. They
don’t accept.” Furthermore, there were also teachers
who reported that some parents had issues with the
classroom teacher or other parents, mistreated their
children and compared them with normally develop-
ing children.1 T3 expressed her opinion as “She com-
pares her child with other children, saying ‘Why can’t
my child do it and her child can?’”

I DISCUSSION

The results of the study on the opinions of special ed-
ucation teachers on inclusive practices are discussed
below:
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The teachers were inquired as to what they did
for the children and the parents to support the devel-
opment of the children with special needs. Six of the
teachers reported utilizing educational materials to
promote development. The frequent use of educa-
tional materials at special schools during individual
and group instruction for promoting children’s de-
velopment is commonly known. The fact that two of
the teachers organized different activities and en-
couraged playing games indicates an emphasis on not
only cognitive and academic skills but also on other
developmental domains.

All the teachers declared conducting meetings
with the parents to support the children’s develop-
ment."> Showing the parents how to use the methods
and strategies that promote the child’s learning when
they come to the special school can be an opportunity
to support the child’s development.'* At the present,
educators are attentive to the opinions of parents and
other family members in making pedagogical deci-
sions.”® However, it can be stated that it stems from
the short interviews of educators, who work in special
education institutions, with the parents only during the
breaks, the arrival of individual with special needs to
special education institution for two course hours in a
week, the educators’ only academic support on the in-
dividual in that short time and their being obliged to
enter the other course for another student due to the
busyness. The educators’ informing the parents for a
short time during the breaks in order to support the
children’s development may not be sufficient. Also,
the lack of information about what can be done for
families in order to support the child’s development
can be the reason of that situation. Firstly, the level of
information of the educators should be increased so
that they can carry out effective activities aimed at
families such as “giving education”.

When queried as to what they did regarding in-
clusive practices, the majority of the teachers reported
attending school meetings with classroom teachers.>’
Some of the teachers participating in the study ex-
pressed their inability to intervene. On the subject,
T10 said “We can’t intervene.? If the child has serious
challenges, we advise the parents to enroll the child
in a special education class.”. Special teachers pro-
vide consultancy to inclusive classroom teachers to
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facilitate the inclusion of children with special needs,
as the formation of effective interdisciplinary teams
are one of the keys to success in working with special
needs children. Meeting all the complicated needs of
a child with a disability requires teamwork and the
parents are the most critical member of this team.
Teachers and experts must attain a respectful envi-
ronment based on trust and good communication to
function successfully as a team, where team members
must see themselves as a part of the team, be willing
to work together, focus on clearly defined goals and
have the opportunity to express themselves.!* The
study by Esmer, Yilmaz, Giines, Tarim and Delican
also indicated the importance of collaboration of
classroom teachers with other members involved in
the process of inclusive education, emphasizing the
significance of collaboration among parents of spe-
cial needs children, school administration, coun-
selling and research center staff, and special teachers.
In special education, meetings that congregate dif-
ferent disciplines is critical in child development.
These meetings provide an opportunity to discuss the
children’s with progress in attaining their develop-
mental goals, to form teaching strategies, to find so-
lutions to problems or to resolve existing conflicts.!'*
In Turkey, the staff employed at special schools are
officially required to participate in the meetings at the
special needs child’s school. Expedient meetings, ac-
tive participation and collaboration among all educa-
tors working with the child is necessary for successful
inclusion and special teachers should not only attend
these meetings but also contribute more time to in-
clusive practices.

When requested to relate the problems they ex-
perienced regarding inclusion, the teachers reported
that staff and administrators and parents had a nega-
tive perspective toward inclusion. Participant answers
concentrated on the negative attitude toward inclu-
sion of administrators, classroom teachers and par-
ents at inclusive schools. This situation can be
ascribed to the problems teachers and administrators
at inclusive schools experience and the negative im-
pact of these problems on the parents due to not hav-
ing been readied for inclusion, which is supported by
the literature. Teachers have a positive opinion about
the necessity of inclusive education but generally ex-
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perience problems with implementation in their class-
rooms and schools and are poorly informed about in-
clusion.'®?” The study by Olgay Giil and Vuran
revealed that instructional adjustments for special
needs students were insufficient in inclusive class-
rooms, that teachers focused more on the improper
behavior of the special needs students rather than
their positive behavior, that disciplinary actions were
imposed, that the special needs students were not en-
couraged to participate in social activities most of the
time and that the support of their normally develop-
ing peers was not fostered. The study also showed
that special needs students had decent peer relations,
did not have any expectations regarding their educa-
tion, had limited participation in activities and gen-
erally received support from family members when
facing challenges. Lindsay, Proulx, Scott and Thom-
son reported that classroom teachers recommended
several strategies such as ensuring teamwork, com-
municating with the family and building a climate of
acceptance in the classroom through disability aware-
ness and sensitivity training.”® Special education pro-
cess can be developed by an interdisciplinary team, of
which the family is the most important member.
These problems regarding inclusion may be due to
several factors: Teachers do not have the opportunity
to practice in inclusive classrooms during their un-
dergraduate education, weekly hours of undergradu-
ate courses on inclusion are insufficient and they do
not attend in-service training after graduation. Fur-
thermore, teachers are expected to be open to collab-
oration with specialists from different disciplines.

When the teachers were inquired about what ad-
justments they would make if they were given au-
thority, four teachers expressed their desire to reduce
the number of included students in their classrooms
and two teachers wanted to provide in-service train-
ing to classroom teachers. It is noteworthy that the
teachers participating in the study mainly expressed
a desire to make chancesconcerning adults other than
themselves, which may be an indication of problems
experienced with the other parties. The teachers’ rec-
ommendation for the provision of in-service training
is directly parallel to the literature. Past studies re-
ported that teachers were not adequately equipped for
special education and inclusion, that they did not
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have adequate knowledge and skills for inclusive ed-
ucation which lead to failure and problems during in-
clusion, that they were not sufficiently informed
about instructional adjustment and that the instruc-
tional adjustments they madewere limited.?’%!
However, the study by Yatkin, Sevgi and Uysal re-
vealed the unwillingness of teachers to attend a
prospective training to eliminate their shortcomings
regarding inclusion. They reported that teachers did
not wish to have included students in their classrooms
and believed included students negatively impacted
the academic performance of normal students.*

Six of the teachers stressed the exclusion of spe-
cial needs students when queried as to the difficulties
special needs children and their parents experienced
from diagnosis to inclusion. There were also teachers
who stated that special needs students were compared
with normally developing students, experienced anx-
iety and were traumatized by inclusion, while some
teachers emphasized the unawareness of the special
needs child about the process.1 The study by Olcay
Giil and Vuran reported that students with special
needs did not have any expectations regarding their
education, had limited participation in activities and
generally received support from family members
when facing challenges.’> Ceylan and Aral found that
most mothers of these children had to face numerous
challenges such as inclusive classes, enrolling the
child to the school or classroom and the child’s trans-
portation.”® Additionally, Zakaria listed negative per-
ception of the mainstream teachers and peers, peer
bullying, exclusion, academic difficulties due to hav-
ing to follow the regular curriculum as their normally
developing peers and lack of parental support among
the many challenges included students experience.*
These problems impact the self-concept of students
with special needs.

The great majority of the teachers stressed the se-
rious problems parents experienced during the accep-
tance process.’ Getting acquainted with the family’s
situation during the acceptance process may provide
insight into the needs of the family members.** There-
fore, the opinions of teachers working at special
schools would be useful in identifying the services to
be provided to parents of special needs children. Par-
ents go through various phases as they come to ac-
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cept their child with special needs and experience

high levels of stres.’*38

Participant answers were
congruent with the literature. In the study by Toret,
Ozdemir, Selimoglu and Ozkubat, parents charac-
terized their first emotion after their children’s di-
agnosis as “shock” and some of the parents reported
thinking it might be a disease that can be cured with
surgery, or a treatable or temporary condition. The
same study also emphasized designing and provid-
ing family-centered support in order to deliver sup-
port resources, improve problem-solving skills and
promote parental competence.®

I CONCLUSION

The results of the study aimed to investigate the opin-
ions of teachers working at special schools on inclu-
sive practices showed that the participants mainly
provided individual instruction to children by utiliz-
ing materials and organized parent-teacher meetings
for the families. The special education teachers re-
ported participating in school meetings on inclusive
practices with classroom teachers, being unable to in-
tervene in some situations and experiencing problems
due to the negative perception of school staff, ad-
ministrators and parents toward inclusion. In addition
to decreasing the number of included students in
classes, providing in-service training to classroom
teachers, increasing the number of class hours, orga-
nizing parent-teacher meetings and providing educa-
tional support to students, the special teachers also said
they would maintain the existing inclusive activities
without change and discontinue inclusive education if
they were given authority. In addition, the special teach-
ers stressed that children with special needs were sub-
jected to exclusion from diagnosis to inclusion and that
special needs children compared themselves with nor-
mally developing children, experienced anxiety and
were traumatized throughout the process, while parents
had great difficulty with acceptance.

In line with the study results, the researchers
would like to make the following recommendations:

m Providing in-service trainings to special teachers
employed at special schools to help them implement
effective strategies for inclusion and parental train-

ing,
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m Carrying out studies in order to correct the
negative attitudes of the managers, teachers in the in-
clusive schools, parents, and others with whom the
child communicate against the inclusion and orga-
nizing awareness activities and informing educations
within this scope,

m Making arrangements for decreasing the
course-hour loads of educators working in the spe-
cial education institutions in order to increase their
interaction with the other personnel in the inclusion
school and with the families and developing control
mechanisms,

m Conducting observational studies to support the
qualitative data on inclusive practices.
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